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[bookmark: _Toc202807888]Pre-Test

Before we move on, we will measure our pre-mentoring knowledge and skills. Scan the QR code on your phone, use a neighbor’s phone, and/or ask a HSTA Teacher for help. You will complete the survey questions. Once you complete your survey, hit submit. 

[image: A qr code on a white background
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https://redcap.link/pre_teams2025 
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Welcome to Mentor Training! You are part of a National Institutes of Health (NIH) Science Education Partnership Award (SEPA) Project. 
What is NIH?
· “The National Institutes of Health (NIH), a part of the U.S. Department of Health and Human Services, is the nation’s medical research agency — making important discoveries that improve health and save lives.” From https://www.nih.gov/about-nih/who-we-are 
What is SEPA? 
· “The SEPA program supports educational activities that encourage pre-college students (pre-kindergarten to grade 12) from diverse backgrounds, including those from groups underrepresented in the biomedical and behavioral sciences, to pursue further studies in science, technology, engineering, and mathematics (STEM).” From https://www.nigms.nih.gov/capacity-building/division-for-research-capacity-building/science-education-partnership-awards-(sepa) 
What is the project goal? 
· Our goal for this project is to increase STEM+M interest among middle school students to grow the STEM+M workforce. STEM+M represents Science, Technology, Engineering, Mathematics plus Medicine.
Today we will go over what a mentor is, how to build mentor skills, and prepare middle school STEM+M interest projects.
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	We will use the HSTA TEAMS (Teaching Educators and Adolescents Mentoring and Science) Model to learn about mentoring and to deliver STEM+M interest activities to middle school peers. This training will build your mentor skills and assist you in developing and executing your HSTA research project. 
You will have a mentor team behind you. Your HSTA Teacher will be your lead mentor during the school year as you prepare, deliver, and complete your STEM+M research project. The HSTA undergraduate will be a peer mentor during summer camp and part of the school year. The HSTA Summer Camp Faculty will be your advisor mentor during summer camp as you brainstorm ideas for your four hands on activities for middle school peers. Finally, your HSTA CRA will be your research mentor that will assist you and the HSTA Teacher during the school year.
In addition to the mentor training at camp, you will also prepare STEM+M interest activities in your camp group. These four activities will be delivered to middle school peers and test if HSTA students can impact STEM+M interest among middle school peers. 
HSTA TEAMS Model
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[bookmark: _Toc202807891]Ice Breaker
During your middle school visits, you will do ice breakers with your middle school peers to get to know them. Complete Post-it Statues as a group then brainstorm four more ice breakers that could be used with middle school peers.
[image: Post-it note - Wikipedia]Post-it Statues: Split your group into teams of five or six. Give each team Post-it notes. In three minutes, they must cover one person in the group as completely as possible with Post-it notes. Count which group got the most. Be respectful to each other as you complete the task.
Now, see who can get them all off the fastest. Be respectful to each other as you complete the task. 

Brainstorm four ice breakers:
Now as a group, brainstorm at least four fun and engaging ice breakers you would lead for middle school peers.
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Now we are going to cover what a mentor is. 
Sticky Note Activity
Take the blue sticky notes on your table and write down who has been a mentor to you. Each sticky note will have a different person on it. Place all the sticky notes on the large poster labeled Who has been a mentor to you?
Take the yellow sticky notes on your table and write down key words you think makes a good mentor. Each sticky note is a different key word. Place all the sticky notes on the large poster What makes a good mentor?
Take the green sticky notes on your table and write down what makes a poor mentor. Each sticky note is a different key word. Place all the sticky notes on the large poster labeled What makes a poor mentor?
Discuss each poster with sticky notes. What were the common themes?
	Who has been a mentor to you?
	What makes a good mentor?
	What makes a poor mentor?

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	




What is mentoring?
“Mentoring takes place between young persons (i.e., mentees) and older or more experienced persons (i.e., mentors) who are acting in a non-professional helping capacity to provide support that benefits one or more areas of the mentee’s development.” (Dubois & Karcher, 2014)
What is a mentor?
A mentor is someone who supports, advises, and guides another. This person can be a family member, friend, coworker, teacher, older student, etc. A mentee is the person who is being mentored.

In HSTA you will have a team of mentors – HSTA Teacher Lead Mentor, College Peer Mentor, HSTA Faculty Advisor Mentor, and HSTA CRA Research Mentor. Your team will help you prepare your HSTA research project and deliver the project to your middle school peers.

[image: A blue and grey chart with white text

Description automatically generated]You will also serve as a mentor. You will be a cross-age peer mentor. A cross-age peer mentor is an older youth (high school student) working with younger youth (middle school student) in a structured environment. 
https://laurenmkaufman.com/2021/01/30/mentorship-matters-the-6-cs-to-successful-mentor-mentee-relationships-series-2/
Mentor Training
The following information is from the High School Teen Mentoring Handbook https://files.eric.ed.gov/fulltext/ED506100.pdf.  
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1. Competence: Positive view of one’s actions in specific areas including social, academic cognitive, and vocational.
2. Confidence: The internal sense of overall positive self-worth and self-efficacy, identity, and belief in the future.
3. Connection: Positive bond with people and institutions, peers, family, school, and community in which both parties contribute to the relationship.
4. Character: Respect for societal and cultural rules, possession of standards for correct behaviors, a sense of right and wrong (morality), spirituality, integrity
5. Caring and Compassion: A sense of sympathy and empathy for others
6. Consistency: Steady, dependable continuity or following through and being consistent and dependable, especially for others.

Revised from Building Effective Peer Mentoring Programs in Schools (5 Cs of Youth Development)
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Before we move on, we will measure our post-mentoring knowledge and skills. Scan the QR code on your phone, use a neighbor’s phone, and/or ask a HSTA Teacher for help. You will complete the survey questions. Once you complete your survey, hit submit. ​
​
https://redcap.link/post_teams2025 
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A Mentor is someone WHO: A Mentee is someone WHO:
4 SYMBIOTIC | 2

« Commits to the mentoring process

« Places an emphasis on developing relationships

« Focuses on continuously maximizing their personal
& professional growth

« Creates meaningful & relevant professional goals

« Communicates strengths & areas for growth

« Asks for help, shows vulnerability, & is willing to
explore different pathways & perspectives

« Collaborates with PLCs, expands their PLN, &
tries new practices

« Seeks & accepts constructive feedback

« Holds themselves responsible & accountable

« Maintains an infinite mindset to learning & growth




image6.png
Being a high school mentor will probably be different than any experience you've ever had. It will

be both rewarding and challenging—rewarding because of the personal fulfillment you'll get out of
helping a young child and challenging because you may have to think and act differently than you're
used to.

WHO ARE HIGH ScHoOL MENTORS?

High school mentors are high school student volunteers trained by Big Brothers Big Sisters. What do
high school mentors do? As a mentor, you simply become the best friend you can to your mentee. So,
what does this relationship look like? Let’s take a look at how you should approach your role as a high
school mentor.

Your Role as a Mentor

Your role as a high school mentor includes being a

= good listener who will be there when needed

= fun person who is a pleasure to hang out with

= friend who will help inspire mentees about their future
= teacher who will encourage learning

= coach who will help build skills and confidence

= guide who helps with setting and achieving goals

= motivator who encourages others

= confidant who can be trusted implicitly

= role model who is admired and looked up to.

What is Not Your Role as a Mentor

It is also important to recognize what your role should not be. As a high school mentor, your role is
NOT to be a(n)

= parent figure who acts like a mom, dad, or other authority figure

= therapist or counsellor who tries to analyze everything said or done

= cure-all who tries to provide solutions to every problem

= missionary who promotes personal religious beliefs or values

= advisor who offers advice at every step of the way.




image7.png
Some of these may seem a bit out of place to you. You might be thinking, “Okay. I get that being a
friend to my mentee is a little different than being a friend to my high school peers. But how can I be
a mentor to somebody without giving advice or trying to solve their problems?” Easy—by helping them
to make their own decisions and find their own solutions. In short, by being a coach.

This means your overall goal is to develop a relationship with mentees to help them

= build awareness of the potential for being a healthy, happy and productive person

= learn how to succeed on their own by making decisions and acting on those decisions.

Take another look at the list of roles we said a high school mentor should not play. If you're always
analyzing things, offering solutions and giving advice to mentees—telling them what to do or think—

it will be tough for them to develop the ability to make independent decisions and move themselves to
action; in essence succeed on their own. Try to keep coaching in mind when you're with your mentee.

This means asking or discussing with your mentee the following type of coaching questions:

= Do you understand or remember what was/is planned for today’s session?
= What supplies do we need today to do the activity?

= What do you need to know to do this activity?

= What did you like or learn in the activity, not like?

= What made you feel good about today’s session?

= How can we make our sessions or activities better?

= Who can we ask for help?

= What would make you... feel better? ...learn more? ...have more fun?

= What do you want to do in the next session?

RESPONSIBILITIES OF MENTORS

Contact With Your Student

You are allowed to have contact with your student only in the child’s school during school hours
throughout the school year. There is to be no exchange of addresses, phone numbers or e-mail
addresses. This is the agreement we have made with schools and parents with regards to our program.
Failure to comply with these guidelines could result in a mentor’s termination. The best response to

a student who asks for any of this kind of information is to tell them that you are just an in-school
mentor and you can only see them at school.

The High School Teen Mentoring Program may try to arrange for mentors and mentees to meet to do
an activity during the summer months. The BBBS caseworker will let you know if this is a possibility.

Cancelling or Missing a Visit

If you have to cancel or miss a visit, it is important for you to contact your high school teacher to inform
them of your absence. The children really look forward to your visit and when mentors do not show up,
especially without explanation, they are often disappointed. If you know in advance that you are going
to be away (i.e. because of holidays, tournaments, etc.), let your student know which visits you will be
missing. Also, notify your caseworker and mentee’s teacher of your away dates so that they can remind
the student that you won’t be there during those times.
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Consistency and Reliability

Two important elements in being a mentor are consistency and reliability.

‘We ask that you be consistent with your weekly visits. Understandably, things will come up in your life,
and you may have to miss some of your visits. But, by being consistent with your regular weekly visits
with the student, you can help alleviate disappointment.

Reliability is a very important characteristic we ask of our mentors. In order to develop a meaningful
and trusting relationship with your student, plus set an example for them, it is extremely important
that you be reliable.

Policy on Giving Gifts
Big Brothers Big Sisters has a gift-giving policy for our mentoring program. You are under no
obligation to buy a gift for your student at any time. The biggest gift you can give is you and your time.

The High School Teen Mentoring Program initiative as a whole has decided that mentors are not to
give gifts as most of the matches take place in groups and most students cannot afford this. The policy
is set out of fairness to all children in the program, as well as to the other children in the school. We
insist that you help us by abiding by this policy.

However, we do recognize the generous nature of our volunteers. As a result, we allow our mentors to
give a gift of a book or some other educational activity item such as an activity book, journal or word
game, valued under ten dollars to their mentee at Christmas and at the end of the year.

‘What about gifts for other holidays and birthdays? Our suggestion is that you and your mentee make a
card or a gift for each other during your visit. Anything that you wish to do for the child’s class must be
cleared with your caseworker and the teacher beforehand.

SURPRISES AND MYTHS

As your BBBS caseworker helps prepare your group for the high school mentor experience, there will
most likely be other students in your group who were mentors last year. You should ask them about all
of the ins and outs of mentoring. We have provided a summary of what former high school mentors
have said about their experiences, both the pleasant surprises and the myths.

Surprise #1: Kids can really amaze you.

It’s true that most mentees are involved in the program because somebody thought they could use a
mentor, but you shouldn’t automatically think of them as “troubled kids.” They can be smart, funny,
thoughtful, playful, caring and even just plain silly—they’re kids.

Almost all high school mentors have discovered their mentees have many strengths and positive
qualities. Learning and encouraging these positive qualities is a large part of what makes the program
fun for high school mentors!

Surprise #2: You and your mentee may develop a very strong emotional bond.

You'll probably find that you and your mentee have many interests in common: sports, computers, TV,
music, school subjects, career options and others. In many cases, these common interests make the
friendship flourish. It’s pretty easy to develop strong connections with someone when you have things
in common. These similarities may even help you work through the education and career planning
activities and build capacity in your mentee.
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Surprise #3:  The bonds you develop are not just with your mentee.

You and your fellow high school mentors will be meeting regularly with your BBBS caseworker to talk
about your experiences and to plan for upcoming sessions with your mentees. These meetings are a
great venue for sharing ideas, but also for getting to know each other. Many previous mentors have
found the bonds they develop with their fellow high school mentors is one of the best things about the
program.

Surprise #4:  You may learn a lot about yourself.

Ultimately, you and the other mentors are there to help each other be good mentors to your mentees.
There’s a good chance that each of you will find that being a mentor has opened the door to new
experiences or interests for you. You may be surprised at how well you can relate to children, how
caring you are or what a great role model you can be. Perhaps it may help you determine what you
would like to do for an occupation or career path.

Sound like a great program so far? Will it be a great experience for you? Yes to both. But, you have to
have realistic expectations. Don’t be surprised when you see that the realities of working with your
mentee are not always ideal. Here are some of the myths that former high school mentors have asked
us to share with you.

Myth #1: It will always be easy.

Developing a close, positive and caring relationship with someone can be hard work. There’s a
good chance that the child you'll be matched with doesn’t have much experience with this type of
relationship. There may even be some emotional wounds that cause them to be standoffish at first.

Here are some of the common challenges high school mentors have encountered:

= You cannot relate to some of the life experiences that your mentee has had.

= Your mentee may not show much interest in you and your life.

= Your relationship may not develop as quickly as you believed it would.

= You procrastinate and wait until the last minute to plan activities.

= Activities are cancelled or missed because of miscommunication between you and your mentee.
= Your mentee is not sharing much about self.

= Your mentee does not let you know what he or she wants to do.

= Your mentee does not want to do anything you suggest.

= Your mentee does not seem appreciative.

= Your mentee’s social skills are not improving in spite of your efforts.

In this Mentoring Handbook, we offer some ideas on how to handle situations like these. And, you'll
always have backup from your BBBS caseworker. You can turn to your caseworker for help when you

need suggestions on what to do or have concerns about your mentee. You also have a team of other
high school mentors to support you in your efforts.

Myth #2: | will be able to see day-to-day changes in my mentee.

‘With hard work, you can reasonably expect your mentee to be somewhat more confident, competent
and caring at the end of the school year than at the beginning of your sessions. These changes probably
won't be very dramatic. For example, changing from being a C student to an A student or from a
depressed introvert to a self-assured live wire is not likely. Any transformations will probably be more
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subtle—maybe even impossible for you to notice any major changes over the mentoring sessions. But
know you have had an affect on this child in a positive way by just consistently being there.

Myth #3: It’s okay for me to adopt a “Do what | say, not what | do” philosophy.

Kids are pretty smart. They can tell when someone is not being genuine. It will be just about
impossible for you to help your mentee make good decisions when you're making really bad ones for
yourself. That’s why you've been asked to sign an agreement that details the commitments you'll have
to stick to while you're a high school mentor. Along with being a role model comes responsibility.

Myth #4: | can quit any time without any real damage being done to my mentee.

Being a high school mentor is not for everyone. It's a big commitment and responsibility. You're
signing on to be a trusted caring friend. If you quit the program in the middle of the school year,
you risk disappointing or even crushing a child who may have few people they can count on. So if
something comes up where you may not be able to fulfill your commitment, speak with your BBBS
caseworker to discuss your options.

YPICAL CHARACTERISTICS OF CHILDREN AND ADOLESCENTS

The following pages detail some characteristics that will help you understand what your mentee might
Dbe like according to age. As you review these items, keep in mind that these are generalizations. While
they provide a description of children in general at each developmental stage, you may encounter
something slightly different with your mentee. This does not mean that there is something wrong. It
just means that, in some ways, your mentee may not be like the average child.

esor —hpmiwn e |

General
Characteristics

= Eagerto learn

= Easily fatigued

= Have short periods of
interest

= Learn best when active
while learning

= Self-assertive, boastful,
less cooperative, more
competitive

= nterested in people;
aware of differences;
willing to give more to
others but expect more

= Busy, active, enthusiastic;
may try too much;
interested in money and
its value

® Sensitive to criticism,
recogpnize failure,
have capacity for
self-evaluation

= Capable of prolonged
interest

= May make plans on own

= Decisive, dependable,
reasonable, have strong
sense of right and wrong

= Spend much time in talk
and discussion; often
outspoken and critical
of adults although still
dependent on adult
approval

® Test limits; have
“know-it-all” attitude

= Vulnerable, emotionally
insecure; have fear of
rejection; mood swings

= |dentify with admired
adult

= Self-image especially
affected by physical
appearance
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Physical
Characteristics

Social
Characteristics

= Very active and need
frequent breaks from
tasks to do things that are
fun and involve the use of
energy

= Need rest periods

= Reading books together
or doing simple art
projects are good quiet
activities

= Large muscles are well
developed; activities
involving small muscles
are difficult

= May tend to be accident-
prone

u Like organized games and
are very concerned about
following rules

= Can be very competitive;
may cheat at games

= Very imaginative; involved
in fantasy play

= Self-assertive, aggressive,
want to be first; less
cooperative as get older,
very boastful

= Learn best through active
participation

= Very active and need
frequent breaks from
tasks to do things that are
fun and involve the use of
energy

= Bone growth not
complete yet

= Early maturers may be
upset with their size; a
listening ear and your
explanations may help

= May tend to be accident-
prone

= Can be very competitive

= Choosy about their
friends

= Acceptance by friends
important

= Team games popular

= Worshiping heroes, TV
stars and sports figures is
common

s s eon ]

= Small muscle

coordination is good
Interest in art, crafts,
models and music is
common

Bone growth is not yet
complete

Early maturers may be
upset with their size;

a listening ear and
explanations will help.
Very concerned with
appearances and
self-conscious about
growth

Diet and sleep habits can
be bad, which may result
in low energy

Acceptance by friends
important

Cliques develop outside
of school

= Team games popular
= Romantic crushes

common
Friends set general rule of
behaviour

Feel a need to conform
(dressing and behaving
alike in order to belong)
Very concerned about
what others say and think
about them

Have a tendency to
manipulate others
(“Mary’s mother says she
can go. Why can't I>”)
Interested in earning own
money
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Emotional
Characteristics

Mental

Developmental
Tasks

s s eon ]

= Alert to feelings of others,
but unaware of how their
own actions affect others

= Very sensitive to praise/
recognition and criticism/
critique; feelings easily
hurt

= Inconsistent in levels
of maturity; often less
mature at home than with
outsiders

= Very eager to learn

= Like to talk

= Own ideas of fairness
become a big issue

= Have difficulty making
decisions

= |dentification of gender
differences

= Early moral development

= Concrete operations
(begin to experience
predictability of events)

= Group play

= Very sensitive to praise
and recognition; feelings
hurt easily

= Because friends are so
important; conflicts
between adults’ rules and
friends’ rules can arise

= Fairness still a big issue

= Eager to answer
questions

= Very curious; are
collectors of everything
(but for only short time)

= Want more
independence, but know
they need guidance and
support

= Wide discrepancies in
reading ability

= Social cooperation

= Self-evaluation

= Skill learning
= Team (cooperative) play

= Very sensitive to praise
and recognition; feelings
hurt easily

= Because friends are so
important; conflicts
between adults’ rules and
friends’ rules can arise

= Caught between being a
child and being an adult;
often critical

= Loud behaviours hide lack
of self-confidence

= Look at the world more
objectively, but look at
adults more subjectively

= Tend to be perfectionists
(if they try to attempt
too much, they may feel
frustrated and guilty)

= Want more
independence, but know
they need guidance and
support

= Attention span can be

lengthy

= Social cooperation

= Self-evaluation

= Skill learning

= Team (cooperative) play




image13.png
Good mentoring relationships do not happen by chance. They take work. The most successful high
school mentors are those who plan and prepare carefully for the relationship, incorporating tactics
that have proven successful. You must develop and thoughtfully integrate good mentoring skills. This
section describes those skills and helps you build them.

GENERAL MENTORING TiPS AND STRATEGIES

‘When asked about their teachers or mentors, students mention the following traits and behaviours as
being important to them. These traits are also important in building the mentor-mentee relationship.

Appearance Students like to feel that adults find them so important that they are dressing up for
them. Young children especially will notice your clothes and accessories.

Humour William Glasser' says humour is a form of caring. Have fun and laugh with your student.

Courtesy Good manners are important for both you and your student. You can teach by example
and make them feel important at the same time.

Respect Any time you encourage your student to share their ideas with you, without criticizing
or putting them down, you are showing respect. Giving specific feedback also shows
respect, whether you are giving praise, correction or suggestions for improvement (for
example, “You really used some interesting descriptive words in your story,” rather than,
“Good work.” OR, “I really liked your story. Can you give me more details about...>”).

Realness Let your student get to know you and you will seem more real to them, and not just
another authority figure in the school. Share stories about your own life.

Not long ago, a research organization studied the relationships between mentors and mentees in
BBBS mentoring programs?. They wanted to know what made some relationships successful and
others not so successful. Basically, they discovered that the most successful relationships were those in
which mentors took an effective approach and used effective skills. New mentors should follow these
recommendations:

Be a friend.

= Remember your primary role. You are there to be a friend. Don't act like a parent. Don't try to be
an authority figure. Don’t preach about values.

= Show affection, but not too much. It’s okay to let your mentee know that you have been thinking
about them, but be careful not to smother them with hugs and other types of affection.

= Show empathy. When your mentee is going through hard times, remember how it felt when you
experienced a similar problem or loss. Try to imagine how your mentee feels.

1 Choice Theory: A New Psychology of Personal Freedom, 1998. The William Glasser Institute. www.wglasser.com
2 Makinga Difference in Schools: The Big Brothers Big Sisters School-Based Mentoring Impact Study by Carla Herrera, Jean Baldwin Grossman, Tina J.
Kauh, Amy F. Feldman and Jennifer McMaken with Linda Z. Jucovy, August 2007. www.ppv.org
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See your mentee as an individual. Identify what is special and unique about the child and
acknowledge it.

Make frequent “deposits.” Think of building a relationship like building a bank account. Every
time you do something positive—like following through or providing encouragement—it’s like
making a deposit that your mentee can later draw on for strength.

Remember details. Find out about and remember your mentee’s siblings, likes/dislikes, pets,
classes, favourite teacher, etc.

Have realistic goals and expectations.

Focus on overall development. Your primary concern should not be with making sure that
your mentee achieves some specific outcomes (such as better grades or school attendance), but
with providing as much support and encouragement as possible to help build their capacity.
Throughout the relationship, emphasize friendship over performance.

Don'’t become too involved. Be aware of your mentee’s problems, but encourage them to assume
responsibility for doing something about it (build capacity to make decisions and act). Keep in
mind that some of your mentee’s problems are beyond your control. In these situations, be the best
friend you can by listening without judgment.

Don't take on too much. If you think that a situation has gotten out of your control talk to your
BBBS caseworker and seek help.

Don'’t expect perfection in yourself or in your mentee. Human error is inevitable and won’t matter
as much if your mentee knows you really care. Do your best to handle mistakes in a responsible
and constructive way. But don't get discouraged if it seems like your mentee is uninterested in you
or the program.

Have fun together.

Enjoy yourself. The bottom line is that it's not worth it if both of you aren’t having fun.

Think ahead. Focusing on “fun” games and activities early in the relationship can lead to more
“serious” activities later.

Don'’t worry about seeming “cool.” Find opportunities to be silly, such as making up nicknames for
each other and sharing jokes.

Give your mentee voice and choice in planning activities.

Be “mentee-centred.” Emphasize that it’s important to you that your mentee enjoy doing the
activities. Then, listen carefully to what is said.

Brainstorm together. Select the learning activities together and then brainstorm games and
physical activities you would like to do when you get together. Plan a group activity and lead it
together. Give a range of choices for possible activities.

Don't get frustrated. Mentees may be reluctant to suggest activities because they don’t want to be
rude or they find it really difficult to make decisions.
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Be positive.

Give frequent encouragement. Remind mentees of previous successes when something seems
difficult. Tell them “you can do it.” Also discuss that when learning new things, it usually is
hard the first time you do anything but that makes it challenging and worthwhile to learn. Be
encouraging, even when talking about potentially troublesome topics such as grades.

Acknowledge accomplishments. In day-to-day activities, note when your mentee tries and succeeds
(like correctly spelling a hard word or helping out a fellow classmate).

Don't criticize the past. Avoid bringing up past mistakes.
Don'’t generalize negative behaviour. Avoid phrases like “you always” or “you never.”

Don't get discouraged. Your mentee is not going to change overnight. Be careful not to set
expectations, whether spoken or unspoken that cannot be met.

Let your mentee have much of the control over what the two of you talk
about—and how you talk about it.

Explain confidentiality. Be direct in letting mentees know that they can confide in you without fear
of judgment or exposure.

Don't push. Children vary in their styles of communicating and habits of disclosure, so try to be
sensitive and responsive to their cues.

Be flexible. Do it their way once and your way next to demonstrate your openness to doing things
in different ways and to respect their approach to problem-solving. Or ask coaching questions like,
“How can we...>” “What are some other ways to...>” Then, decide on a way together.

Think ahead. Remember that the activities you do together become a source of conversation.

Listen.

Allow your mentee to share and vent. Just listening gives children a chance to vent and lets them
know that they can disclose personal matters to you without worrying about being criticized.

Share. While discussing any particular topic, share your personal experiences with that topic.

Use active listening. Active listening not only confirms to mentees that they have been heard, but
also acknowledges their feelings. For example, say, “You're stuck on this question (content) and
seem to be getting frustrated (feeling).”

Respect the trust your mentee places in you.

Be responsible. If you are unable to make it to a mentoring session, it is best to be organized

and say that in the session before. If that wasn't possible, ask your BBBS caseworker to relay the
information to your mentee. You might also have another high school mentor give a note from you
to your mentee, letting them know you are unable to attend but still thinking of them.

If you give advice, give it sparingly. If you give advice, focus it on helping your mentee identify
solutions, not on criticizing or placing blame. Use the coaching question starters: how, what, who,
where and why. “How can you react differently?” “What needs to change or be done?” “Who can
support you?” “Where is another....>” “Why is this important to you?”
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Confront thoughtfully. If you feel you have to convey concern or displeasure, do so in a way

that also conveys reassurance and acceptance. You increase your credibility if you can say why
something is or is not appropriate and give an appropriate behaviour of statement/phrase that

is appropriate. For example, stating “when you constantly leave the table while we are doing this
activity we will not get it done in our session and that will make us both feel sad and frustrated. I
need you to stay here and work with me for the next 10 minutes to get this activity done”.

Respect boundaries. If you sense that a question you've asked is a sensitive or “touchy” subject,
Dback off.

Don't propose religious beliefs. It is inappropriate to encourage your mentee to adopt any religious
belief or habit.

Remember that your relationship is with the mentee, not the mentee’s parent.

Keep your primary focus on the mentee. Talk to your BBBS caseworker when you have any
questions or concerns.

Be non-judgmental about the family. You may learn things about your mentee’s family beliefs or
behaviours that you don't agree with. It is not your position to cast judgment on them or on your
mentee.

Remember that you are responsible for building the relationship.

Stay in touch. Take responsibility to have the best outcome for both you and your mentee in
attending sessions.

Don't expect sophisticated feedback. You will gain many things from this experience; however,
detailed well-articulated expressions of feelings from your mentee are not likely to be among them.

Be consistent. If a child has suffered many disappointments, consistency can be the most
important quality you can offer.

Model appropriate behaviour. Be conscious of your own behaviour and what self-image you are
projecting verbally and non-verbally.

Don't share your personal problems. Only when there is a lesson to be learned by the mentee is
it appropriate for you to share a personal issue. But be sure to make it clear how it relates to your
mentee’s challenges.

Don't give medication. If your mentee needs medicine, talk to your BBBS caseworker. Never give
your mentee any type of medication.

AcTIVE LISTENING AND OTHER COMMUNICATION SKILLS

You probably noticed that one of the mentoring tips was good listening. This is so important that
it’s worth discussing further. In order for you to be successful as a high school mentor, you have to
be a good communicator. You'll have to learn and effectively incorporate a number of interpersonal
communication skills.
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The most important of these skills is being a good active listener. Active listening is not just keeping
quiet while the mentee speaks; it requires much more than that. To convey that you care and are paying
attention—and to understand and appreciate what the mentee is saying—you will need to respond

in ways that help conversations go smoothly. The guidelines below provide you with some of the
knowledge and skills that will help.

Listen
When | ask you to listen to me, and you start giving me advice,
you have not done what | have asked.

When | ask you to listen to me, and you begin to tell me why | shouldn’t feel that way,
you are trampling on my feelings.

When | ask you to listen to me, and you feel you have to do something to solve my problems,
you have failed me, strange as that may seem.

So please, just listen and hear me.
And if you want to talk, wait a few minutes for your turn and | promise I'll listen to you.

ANONYMOUS

CONVERSATION BUILDERS

‘When you are talking with your mentee, there are many ways you can respond that will help build the
conversation, making it go more easily and smoothly. These responses can be questions, statements or
just brief sounds of acknowledgement. But they are all great strategies to practise.

= Making the minimal verbal response. (Provide verbal cues.) “Hm-mm.” “Yes.” “I see.” “Uh huh.”

= Paraphrasing. Mentee: “I had a bad day today.” High school mentor: “It sounds like things didn't
go well for you today.”

= Probing. “Tell me more.” “Let’s talk about that.” “Could you give me an example?” “I'm wondering
about ...”

= Reflecting. (Communicate your understanding of your mentee’s perspectives.) “You're feeling
uncomfortable about seeing him.” “You really don't like being treated like a child.” “It sounds as if
you're really angry with your mother.” “I remember how difficult Grade 4 can be.”

= Clarifying. “I'm having trouble understanding what you're saying. Is it that ...>” “I'm confused
about ...” “Could you go over that again, please?” “Sounds to me like you're saying ...”

= Summarizing. (Recap where you left off last time, go over what you've done throughout the current
session or sum up a few things that the mentee has just said.)

= Informing. (Share objective and factual information such as your high school’s football record or
what grades you will need to attend college or university.)

= Reinforcing. (Highlight any successes.) “Congratulations for doing well on your math test!” “Wow!
You learned how to ride a bike? That’s awesome!”

= Self-disclosing. “I fell down and chipped my front tooth when I was eight.” “I used to fight with my
sister a lot, too.” “One of my biggest fears is talking in front of a lot of people.” “I am hoping to go
to University and become a teacher.”
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Keep these things in mind when you incorporate these conversation builders:

Use the same vocabulary level that your mentee uses. Speak slowly enough that each word can be
understood.

Use concise rather than rambling statements or questions. Time your responses to facilitate, not
block, communication—for example, don’t interrupt.

Minimize using closed questions to which the answer can be a simple “yes” or “no”; examples are
those that begin with “is,” “are,” “do” and “did.”

Maximize using open questions. These are questions that encourage longer answers; examples are
those that begin with “how,” “what,” “could” and “would.”

Minimize using “why” questions. These tend to put mentees on the defensive causing the mentees
to think they’ve done something wrong.

CONVERSATION BLOCKERS

Conversation blockers are obstacles to good conversation or good interpersonal interaction. It’s best to
think of them as “high-risk” responses, rather than absolute killers of communication. In most cases,
the occasional use of a conversation blocker will not completely destroy a relationship with a mentee.
However, they are more likely to increase (at least temporarily) the emotional distance between the two
of you. Using them repeatedly can cause permanent damage to a relationship, so they should certainly
be used with caution. Below are a number of examples:

Ordering. “You must ...." “You have to ...” “You will ...”

Advising. “What you should do is ....” “Why don’t you ...>” “Let me suggest ....” “It would be best for
you...” “If I were you, I'd ....”

Moralizing. (Similar to ordering and advising, but with an extra element of “duty”) “You should ...,
“You ought to ....” “It is your responsibility ....” “The right thing to do is....”

Condescending. (Talking down to the mentee, such as using baby talk) “Awww, is wittle Bobby
having a bad day today?” “You're too young. You wouldn’t understand.”

Diverting. (Switching a conversation from the mentee’s concerns to your own topic) “Let’s not talk
about it now.” “Forget it.” “Think you've got it bad?! Let me tell you what happened to me.” “That
reminds me ...” “We can discuss it later.”

Sarcasm. “Why don’t you burn down the place?” “Did you get up on the wrong side of the bed?”
“When did they make you boss?”

Criticizing. “You're not thinking straight.” “You're acting like a little baby.” “Your hair is too long.”
“That was dumb.” “You've got nobody else to blame for the mess you're in.”

Threatening. “You had better ....” “If you don't, then ....” “If you do this I promise I'll ....” “Oh yeah?
Try it and see what happens.”

Analyzing. (Analyzing why the mentee does or says something) “What you need is ....” “You're just
trying to get attention ....” “You don’t really mean that.” “Your problem is ....”

Debating. (Trying to convince the mentee using facts or logic) “Do you realize ....” “Here is why
you're wrong ....” “Look at the facts. You broke a school rule. If you hadn’t done, that you wouldn't
be in this trouble.”
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NoN-VERBAL COMMUNICATION

You've probably heard the saying “actions speak louder than words.” Things that are communicated
without words often send a stronger message than the words themselves. For example, if you were to
say to your mentee, “This is really important to me” (and then roll your eyes at the same time), is what
you just said believable?

Here are some tips on how to use non-verbal cues and body language to optimize the conversations you
have with your mentee.

After observing humans interact for as long as you've been alive, you probably have a pretty good
understanding of the kinds of non-verbal behaviours that would be useful and appropriate in a mentor/
mentee setting. So we’re simply providing an acronym to help you remember everything you already
know. Just remember to SOFTEN up!

S|OJ[E|T

Smile Open Lean Forward Touch Eye Contact Nod
Smile Everybody prefers a smile over a frown. Obviously, there are times when a smile is
not the appropriate facial expression and we're confident that you'll know when these
are.
Open Adopt an open posture, try not to slouch or cross your arms or legs. An open posture

is a sign that you are open to your mentee and to what they have to say.

(Lean) Forward During conversations with the mentee, face them squarely (not at an angle) and,
as often as possible, lean slightly forward. Pay attention, however, to the distance
between the two of you. If you sense that the mentee feels uncomfortable with your
physical closeness, back up a bit.

Touch Appropriate touching, especially when it’s initiated by your mentee, can be a
good way to show that you care. But obviously there are times when it can be
inappropriate. Be sure to check with your BBBS caseworker for more information on
this.

Eye (Contact) Looking someone in the eye communicates sincerity and increases your credibility.
Avoiding eye contact can make you seem sneaky, guilty, bashful or frightened. While
using eye contact, be careful not to stare, squint or blink your eyes rapidly. It's more
natural to look away from time to time in a relaxed, comfortable manner by just
focusing over their shoulder. Also, try to position yourself so that the two of you are
at the same eye level.

(Native cultures may see eye contact as aggressive behaviour. Speak to your BBBS
caseworker if mentoring in a Native community.)

Nod Using simple gestures like nods conveys that you're paying attention. Other
occasional physical gestures like motioning of the hands, tilting your head slightly
sideways and leaning in to listen closely can be helpful, too.
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SoLuTioNs To CHALLENGES

The four main points in tackling challenges that you face in your match are as follows:

1
2.

Be flexible. Be willing to change activities and realizing your mentee may be having a bad day.

Set limits and boundaries. Remember it is okay to say, “No.” Feel free to set limits by giving your
student a choice, yet you control the parameters of the choices you offer.

Ask for assistance. If in doubt in any situation, do not hesitate to speak with school personnel or
your BBBS caseworker.

Have fun. We want your student’s experience with you to be enjoyable and fun. Your visit is
something we want them to look forward to.
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BUILDING SELF-ESTEEM

Self-esteem is defined as self-respect or the belief in oneself. It is how people feel about themselves. It
is the feeling of self-worth—that we can handle our self and the environment with competence. It is
the feeling that “I am somebody.”

= being in touch with yourself and your personal = share your interests, hobbies, future plans and life
history concerns
= being part of a family and community = teach the value of family background and that one

can move beyond this background if needed

= developing a special sense of self and recognizing = discuss how you and your student are unique

uniqueness in appearance, talents, hobbies, career goals or
interests
= having the resources, opportunities and = teach students to make decisions, set personal
capabilities to control one’s own life limits, take responsibility and solve problems

(build capacity)

= having good role models. = set an example to help students establish their
own values, goals ideals and personal standards.

CHARACTERISTICS OF INDIVIDUALS WITH HIGH SELF-ESTEEM
Individuals with high self-esteem tend to

= be more effective in meeting environmental demands than those with low self-esteem
= adopt an active and assertive position in meeting environmental demands

= associate with such terms as self-respect, pride, self-acceptance and self-love

= manifest greater confidence that they will succeed

= be popular with their peers

= participate in more exploratory and independent activities

= defend themselves well against threats and demeaning attempts by other

= possess greater confidence in their ability to deal with events

= have less anxiety and a greater ability to resist the negative implications of social judgments.
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CHARACTERISTICS OF INDIVIDUALS WITH Low SELF-ESTEEM
Individuals with low self-esteem tend to

= withdraw from others and experience constant feelings of distress

= be more intro-punitive (i.e. being hard on oneself) and passive in adapting to environmental
demands and pressures

= feel inferior and timid

= have self-hatred and lack personal acceptance

= be submissive

= exhibit more frequent psychosomatic symptoms and feelings of depression

= isolate themselves from others. These individuals tend to feel that they have greater difficulties in
forming friendships than do others.

= submit to social pressure

= have difficulty expressing controversial opinions, even when they know they are correct; and they
tend to have a strong, defensive reaction to criticism.

= De “invisible members” of a group and rarely serve as leaders

= De self-conscious when talking to others. They tend to be conscious of their faults— whether real
or imagined

= turn inward and dwell upon themselves—unlike those with high self-esteem.

SELF-ESTEEM IS IMPORTANT

Do the children you work with like themselves? Do they think others like them? Do they feel good
about being them?

The answers to these questions are important. A child’s self-esteem has a tremendous influence on the
child’s educational success, behaviour and overall development.

Helping Children Develop Self-Esteem

As adults, there is much that we can do—and can avoid doing—to ensure that children develop
confidence and respect for themselves.

‘We can say things such as

= “Let’s do it together.” = “We're really proud of you.”
= “What do you think?” = “You're an expert.”
= “That's the best job you've done yet.” = “Thank you.”
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By following these few guidelines, we can reinforce children’s positive efforts, whether in academics,
in citizenship or in attitudes toward others. We will be contributing to the development of their
self-esteem.

My father knew all my faults, but to hear him talk (and in my presence, at that) you would think |
had few equals. He showed in a hundred ways that he approved of me. When | disappointed him,
he never showed anger, but instead assured me that he knew | would do better next time, that |
could do great things. Everyone should have one person somewhere in his life like me father.

WILLIAM JEFFERIES

MEeNTORS’ Tor 10 WAYs TO BuILD SELF-ESTEEM

Find out what is important to mentees, including some of their favourite things.

Use positive reinforcement. Point out things done well and provide compliments when appropriate.
Give opportunities to succeed.

Allow your mentee to make choices (i.e. choose the activity or book you will read together).

Be a good role model to your mentee, who will be watching you.

Remember your mentee is unique and should not be compared to other mentees.

Let your mentee know when she or he has taught you something new.

Be realistic with your expectations of your mentee. Set realistic goals.

I

Allow mentees the freedom to make mistakes but also encourage them not to be defeated by these
mistakes.

10. Smile when you come and go to show you were happy to spend time with your mentee.
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SELF-ESTEEM ENHANCEMENT

Positive Reinforcement

Encouraging the Deed Appreciation Recognition

Verbal

= | like the way you ...

= You're good at ...

= You sure know how to ...

= Boy, look at all those ...

= | like the way you handled that!

= |t looks as if you worked very hard on...
= That's quite a good job.

Non-verbal

= Smile

= Wink

= Pat on the back
= Nod

= Hug

= Thanks for ...

= | really appreciate ...

= |t was sure nice of you to ...

= | was really pleased yesterday when ...

= | noticed how you ...

= | thought it was super when you helped me
with ...

= Great, you did... without me even telling you.

= That’s a difficult job ...

= Gee! That’s tough.

= It sure looks like hard work.

= Hard, eh?

= That's hard!

= What a job!

= You've made a good start.

= You're improving.

= | see you're getting ready to ...

= You're all set!

= Great! Now you're ready to tackle ...
= That's a good beginning!

= Keep it up. You're on the right track!

= You must be pleased with ...

= That must give you a good feeling!

= | see you're very pleased with ...

= You are pretty proud of ...

= What were some of the things you felt good
about today?

= Sounds like you have some ideas
on how to improve in ...

= | bet that gives you a neat feeling ...

= Sounds like you're excited ...

= Sounds like you have learned ...

Adapted from: Stay in School /I'Ecole Avant Tout, Government of Canada Initiative, 1996.
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LEARNING STYLES

To contact a person by phone, you must dial specific numbers in the proper sequence. Our mind works
in much the same fashion as a telephone switching system. It goes through several operations in a
specific order, which allows it to store or retrieve information. We all do this a little bit differently. Even
though we use our five senses to learn about the world around us, we develop our own unique learning
style.

Most of us learn new things by predominantly using one preferred learning style:

= auditory
= visual

= kinesthetic/tactile.

The Auditory learner prefers to “hear” about new things; the Visual learner would sooner see a
demonstration or read instructions; and the Kinesthetic/Tactile learner, learns best by doing things
that are physical in nature or that have some emotional feeling attached to them. Some of us combine
two or three modes when learning. Or, depending on what we are learning, we may switch our
preference from one mode to another.

If we use all three modes, we tend to learn things better. However, there is no right or wrong way of
learning. Most people just use or adapt their own unique combination of learning modes.

You can improve your ability to learn simply by understanding your dominant learning style (or styles)
and by using the following chart. On the next page is a test designed to help you understand your
learning preferences. Please take as much time as you require; answer the questions honestly as there
is no right or wrong answer.

‘When you have answered all the questions, please add up your scores. The area that has the highest
score indicates your preferred learning mode; your lowest score indicates your least preferred and least
used mode of learning. By using some of the ideas listed under your strongest mode from the chart
below, you can enhance your learning of new material.

This activity will help you determine your best learning style. Understanding how you learn helps you
to be a better student.

‘When you have finished, transfer each number to its proper place on the Scoring chart on page 43.
Then, add up each of the three columns on that page. You will then see very quickly your best learning
style. At that point, you will know whether you are a visual, auditory, or kinesthetic/tactile learner.

By this we mean whether you, as an individual, learn best through seeing things, hearing things or
touching things.
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Place a check in the appropriate column after each statement.

1. | remember more about a subject by listening to my teacher
than by reading about it.

2. | follow written directions better than spoken directions.

3. Ilike to write things down or take notes for visual review.

Often Sometimes

Seldom

4. | press down very hard with a pen or pencil when | write or
print.

5. | require explanations of diagrams, graphs or visual directions.

6. | enjoy working with tools.

7. | am skilful with and enjoy developing and making graphs and
charts.

8. | cantell if sounds match when presented with pairs of
sounds.

9. | remember best by writing things down several times.

10. | can understand and follow directions on maps.

11. 1 do better at academic subjects by listening to discussions
and tapes.

12. | play with coins or keys.

13. Ilearn how to spell by repeating the letters out loud rather
than writing the word on paper.

14. | can better understand a news article by reading it than by
listening to the radio.

15. | chew gum, or snack while | study.
16. | remember best when | picture something in my head.

17. 1learn spelling by “finger spelling” or writing out the words.

18. | would rather listen to a talk or speech than read about the
same material in a textbook.

19. lam good at solving jigsaw puzzles and mazes.

20. | grip objects in my hands when | am studying or listening to
the teacher.

21. | prefer listening to the news on the radio to reading about it in
a newspaper.

22. | obtain information on an interesting subject by reading
relevant materials.

23. | feel very comfortable touching others, hugging, shaking
hands, etc.

24. | follow spoken directions better than written ones.

Adapted from the Barsch Learning Style Inventory, Academic Therapy Publications.
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Scoring Chart
Often =5 points
Sometimes = 3 points
Seldom = 1 point

Place the point value on the line next to its corresponding item number. Then add the numbers to
obtain the preference scores under each heading.

AUDITORY TACTILE (Kinesthetic)
No. Points No. Points No. Points
: : 4
3 5 6
7 3 9
10 n 12
4 13 15
16 18 7
20 21 19
2 2 23
VPS = APS = S =

VPS = Visual Preference Score
APS = Auditory Preference Score
TPS = Tactile Preference Score

My learning style is

1 Iearn best by

My least preferred style of learning is

I hear and | forget.
I see and | remember.
I do and | understand.
CHINESE PROVERB
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AcTIviTIES THAT ACCOMMODATE SPECIFIC LEARNING STYLES

Visual Learner

If you are a visual learner, you will remember things best when you've seen them.

You will like a stimulating and orderly environment.
You probably like to use diagrams and charts.

You probably like reading, and may be a good speller.

Study tips to help visual learners

‘Write things out to help you learn them.

Draw pictures, charts and maps to help you understand things.

Use mind mapping.

Use planners, organizers or goal-setting charts.

Highlight important points with colour.

Try visualizing ideas and facts in your mind.

Try changing places in the room while you're studying, to get a different perspective.
Use models if they're available.

Have a clear view of your teachers when they are speaking so you can see their body language and
facial expressions.

Study in a quiet place away from verbal disturbances.

Auditory Learner

If you are an auditory learner, you will learn best when you're listening (for example, when a teacher
is speaking or when you are talking to someone). You will remember things best when you've heard
them.

Study tips to help auditory learners

Talk things through as you learn them, with a friend or tutorial group.

Get a friend to read aloud to you.

‘When you have to learn facts, try reciting them to yourself, or even singing them aloud.
Find out if you study best in silence, or with music playing in the background.
Participate in class discussions or debates.

Use a tape recorder in class instead of taking notes.

Speak out loud to someone while they write down your thoughts.
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Tactile/Kinesthetic Learner

If you are a tactile/kinesthetic learner, you will learn best when you're moving around. You will
remember things best when you've done them. You may have trouble with spelling. In lectures, you
‘may make many notes but tend never to look at them again.

Study tips to help tactile/kinesthetic learners
= Move around as you learn and revise.

= Work in a standing position.

= Work through problems physically (by doing the problems or sample problems).
= Mentally review what you've been studying while you're swimming or jogging.
= Use models and machines when you can.

= Take plenty of breaks while you're studying.

= Chew gum while studying.

= Use bright colours to highlight reading material.

= Dress up your room with posters.

= Listen to music as you study.

= Skim through reading material to get a rough idea what it is about before settling down to read it
in detail.

LANGUAGE DEVELOPMENT

Language development is a process that takes many years. Infants learn to respond to the language
they hear in their homes by developing a listening vocabulary. As children grow, they start to use
language to communicate, at first with words only their mothers can understand. This is the beginning
of a speaking vocabulary. The development of oral language is the foundation of literacy learning.

Children who have not been raised in a language-rich environment will encounter difficulties in their
attempts to read. It is very important to remember that talking with your mentee, reciting nursery
rthymes, telling stories, jokes, riddles and playing word games will help them become a competent
reader.

Most children first encounter books when someone reads to them. In order for them to understand
stories, they must have an understanding of the vocabulary used and the concepts presented. Always
talk about the ideas and the words before, during and after reading a book. Exposure to good children’s
literature helps mentees learn about the world and their place in it.
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The literacy skills of reading and writing develop together. We often say that children “learn to

read with a pencil” since decoding (sounding out words) and encoding (spelling) are really opposite
processes using the same knowledge of the sound-symbol relationship of the English alphabetic code.
Therefore, each session should reinforce both reading and writing. Remember that stories are not the
only print material to which children need to be exposed. The career activities, non-fiction books,
‘magazines, newspapers and all sorts of pamphlets can also be read and enjoyed. In some schools,
access to computers will allow you and your student to access and enjoy career activities and other
information online.

The use of language for listening, speaking, reading and writing, like any other skill, will improve with
practice. The more you can incorporate language learning in sessions with your student the better.

Paired Reading

Your goal is to make literacy fun, and to have the mentee see reading as enjoyable. Don't let a child
struggle with any reading or writing task. When encountering an unfamiliar word, let your mentee try
to sound it out if desired, but quickly intervene and supply the word if your mentee is not successful.
Another option is paired reading, reading out loud together (paired). Pace your reading speed to theirs
and have your mentee track the lines you are reading with a ruler. Slow down if they fall behind and
point to the word you are at to begin again if they completely stop reading. It takes practice to do paired
reading but is a great way to increase literacy.

Using a dictionary is a difficult task for a child to master; if the meaning of a word is unknown, tell
your mentee what it means. When your mentee is working on a written assignment, offer to do the
typing, writing or printing. If your mentee is doing the writing, you can help by spelling the words
when needed.

Reading Aloud

Most of us enjoy having someone read to us and children are no exception, even those in Grade 6. Read
with expression in your voice and ask probing questions at the end. When you read to your mentee,
you provide access to books that may be beyond their reading ability but feature concepts they can still
understand.




image31.png
The 6 Cs to Successful Mentor/Mentee Relationships

Communicate

Circulate Celebrate
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